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Regarding Engl i s h i n t he· High Scbo__ol . 
I . Changes in high _school English courses are necessary 
because of the fact that 
A. High school students are criticized for lack 
of knowledge of English. 
B. The improvement must come from within the 
school itself. 
II. The evolution of the course in the high school has 
been as follows: 
A. In earlier times the English course was dis-
tinctly college preparatory. 
B. About 1870 an educational movement began which 
ended in the high school being no longer 
exclusively preparatory. 
C. Between 1890 and 1910 the student body of the 
high school was more than quadrupled, which 
was significant in that 
1. Different aims and functions were developed 
in the field of education. 
2. Values and purposes of studies were affected. 
3. Traditional methods of teaching English 
could no longer be held. 
III. Since English is probably the only subject univer-
sally required, it is important to an~lyze its 
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special values and purposes. The Committee on 
the High School Course in English interpreted the 
ii. 
special values and purpo~es of English to be in-
cluded in the following aims: 
A. General aims. 
1. Cultural. 
2. Vocational. 
3. Social and ethical. 
B. Immediate aima. 
'.a.. To give the student command of the art of 
expression in speech and in writing. 
' D~ To teach him to read thoroughly and with 
appreciation, to form in him a taste 
for good reading, and to teach him how 
to find books that are worth while. 
C. The immediate aims as set forth by this 
Committee are inadequate in that 
1. Aim (a) fails to take into account 
the relation of language to thought. 
a. Aim (b) fails to consider the social 
value of literature. 
D. The basic aims and values of the course in 
English will be to bring expression and 
thought to a higher development by 
1. The work in composition -- the ultimate 
aims of which will be 
a. To give the student command of 
both oral and written expression. 
b. To clarify his thinking and feeling 
in the process. 
iii. 
2. The work in literature -- the ultimate 
give 
aims of which will ·ce t9} .: the student . 
a. An enlargement of kno,ledge. 
b. A deepened sympathy. 
c. Stimulation of thought, 
IV. The work in composition will include 
A. Oral composition,which may be considered from 
three points of view: 
1. Preparation. 
3.. Performance. 
3. Criticism. 
a. By class. 
b. By teacher. 
B. Written composition, which may be consid ered from 
theRe points of view: 
1. Assignments . . 
2. Class-room activities. 
3. Criticism. 
a. By Class. 
b. By teacher. 
c. By the use of standardized scales for 
grading compositions. 
(1) Hillegas scale. 
fa) Achievement. 
(b) ~hat it failed to achieve. 
(2) Harvard Newton. 
(a) Achievement. 
(b) What it failed to achieve. 
c. Grammar-- of which it is interesting to note 
1. Evolution. 
a. A generation ago formal grammar was 
taught exclusively in the high 
school. 
b. Later scientific tests showed that 
iv. 
those with accurate knowledge of 
formal grammar are no more accurate 
than those of little or no knowledge 
of formal grammar. 
c. Some still later urged that no formal· 
grammar be taught in the high school. 
2. Tendency today in grammar teachi-hg is to 
advocate it as a means toward an end -- not 
as an end in itself. 
v. The work in literature will include 
A. Interpretation of reading selection in which the 
student must 
1. Master vocabulary. 
2. Enter sympathetically into situations. This 
may be accomplished 
a. By making the student understand that 
good literat~re is continuous, that is 
(1) Begin with current literature. 
(a) Newspaper articles. 
(b) Magazine short story. 
(c) Novel. 
v. 
(a) Later on compare the current with 
the reading requirement of the 
school. 
B. The teaching of poetry in which the best results 
will be obtained by 
1. Proceeding psychologically instead of logi-
cally, that is 
a. From the known to the unknown. 
2. Keeping in mind only those technical aspects 
of poetry which are necessary for its best 
interpretation by the student. 
C . The teaching of prose . fiction in which the best re-
sults will be obtained by 
1. Beginning w~th the immediate interest of the 
student. 
2. ·Using the pupil-teacher met hod which will 
include 
a. Preparation on the part of the student 
teaching the lesson. 
b. Preparation on the part of the whole 
cla~s for c ontribution to the recitation. 
3. Encouraging outside reading. 
D. The teaching of the drama in which the best results 
4lt will also be obtained by 
1. Approaching it along the lines of the 
gtudent's int erest. 
2. Teaching a play as a whole, emphasizing the 
dramatic interest rather than the structure 
vi. 
of the play. 
3. Including a modern play in the course . 
E. The teaching of the essay, which,more than any other 
kind of literature,needs for its appreciation 
1. An interesting approach. 
2. The introduction of modern specimens . 
Regarding English in the High School . 
Of all the subjects of the curriculum of the secondary 
school it is generally believed among authorities on education 
- that no subject presents so many serious problema as English. 
Perhaps no subject is so frequently attacked by reformers and 
by foes of education. It is asserted that gr aduates of high 
schools cannot spell, write a letter or report, or even speak 
with arty degree of correctness. Furthermore, despi w the 
attent io n given to the study of English literature the great 
demands made on producers for low grade books and magazines 
show that gradu&tes are not interested in good read ing. These 
complaints, of course, are not all of them justified by the 
facts. It is pose ible also that t heee or it ice fail to 
take into account some elements of the problem, such as 
the immense numbers and the large proportion of pupils from 
a home environment of foreign language and street slang. 
But in spite of this, and in view of the fact that millions 
of dollars are now annually expended in the United States 
in teaching English in the high schools, there is much to 
be desired in the teaching of this aubject. 
The hope of improvement, however, lies in the schools 
thems elves. The theory that anybody can teach English --
or at least anybody who knows the subject -- has been much 
shaken of late. The high school is becoming imbued with 
a distinctly professio nal spirit. High School teachers 
and principals have set themselves to the working out of 
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their own problems, which are indeed complex and difficult, 
and they are being very greatly aided by the scientific 
studies made possible by the growth of college departments 
of education. Numerous other factors, too, have combined 
to require extensive changes in the character of English 
teaching. The secondary school as a social institution 
has undergone a marked transformation necessitating im-
portant changes in its aime and functions, and, therefore, 
noteworthy changes in its organization and administration. 
If we . glance back at the history of the secondary 
school in America we shall see that . in the seventeenth 
and eighteenth centuries only a few formal studies were 
carried on because little besides Latin and Greek was demand-
ed by the college of that day. Broader courses were insti-
tuted in the academies at first, but these, too, became 
chiefly preparatory schools and hence in them the emphasis 
was placed on ancient language and mathematics. Even 
Franklin's academy in which he had planned to have instruc-
tion in English and other studies necessary, as he thought, 
to fit for real life, when finally organized followed tra-
ditional lines and offered little but the classics. (l) 
It was not until dissatisfaction in Harvard College with 
the quality of expression led that institution to require 
preparation in composition( 2)that any sort of English study 
1. Lull, H. G. Inherited Tendencies of Secondary 
Instruction in the u.s. 
2. Hill, A.S.,Briggs, L., and Hulburt, B.S. Twenty 
Years of School and College English. 
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received much attention in the academies except English 
grarmnar. This was taught, moreover, like much else in 
the secondary schools of the time, mainly as formal intel-
lectual discipline, not as useful knowledge or as a means 
of attaining a specific kind of skill. (l) However, the 
practice, common in Europe, of making instruction and all 
language in the secondary school depend on the actual use 
of Latin, to the exclusion of the mother tongue, was never 
successful and in reality was seldom attempted in the 
American secondary school of the colonial period. Trans-
lation was regularly employed and the classical languages 
were constantly brought into relation with the mother 
tongue. Thus, while it is true that English literature 
received little if any attention in the Latin grammar 
school of America, it is a fact that the English language 
was indirectly a very real study in the colonial secondary 
school. (2 ) 
Later on about the year 1870 an educational movement 
began, which resulted in the multiplication of public high 
schools, and which was destined ultimately to insure to 
the high school freedom and sympathetic assistance in ad-
justing itself to its varied tasks. The high school 
ceased to be mainly a preparatory school. This fact 
alone was ample reason for the reorganization of the 
1. Proceedings of National Council of Teachers of 
English, 1910. 
2. Inglis, A. Prdnciples of Secondary Education, Ch. XII. 
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English course. But agitation for reform in English 
was not unique. It was one in spirit with the attempt 
to develop better courses in history, mathematics, 
science, and foreign languages, and after more than half 
a century of struggle( 1 ) the public high school definitely 
established itself as a continuation of common school 
education, as a "finishing" school (in the good sense of 
the term) rather than a "fitting" school. 
The fact that between 1890 and 1910 the number of 
pupils in attendance at the public secondary schools of 
this country more than quadrupled is significant of much 
more than that a larger number of pupils must be accommo-
dated, or even that a larger proportion of the total popu-
lation is receiving a high school education. Such a 
development is also significant of the fact that large 
numbers of pupils have entered the secondary .school whose 
different capacities, interests and probable future activi-
ties demand differentiated forme of education never before 
provided, with far-reaching effects on the aims and func-
tions of education, the values and purposes of studies, 
and methods of teaching. 
English, no less than other subjects of study in the 
program of the secondary school, requires a careful analysis 
and interpretation of its special values and purposes. 
1. Proceeding of National Council of Teachers of 
English, 1917. 
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At the present time it ia probably the only study univer-
sally required of all high school pupils at some stage or 
stages of their course. Professor Inglis says (1) that it is 
likely one sixth of the total time of the high school course 
is devoted by moat pupils to the study of the mother tongue 
and ita literature. Yet while all recognize the importance 
of the study of the mother tongue and its literature, and 
while few question the justification of its prominent po-
sition in the program of studies, opinions are by no means 
agreed concerning the specific values and aims which should 
obtain in the teaching of English. 
Undoubtedly, the methods and content of the course in 
English ought to depend upon the answer to this fundamental 
question, What are the aims of the English course? 
The Committee on the High School Course in English(a) 
states the following are the fundamental aims which should 
be implicit in the teacher's attitude and in the spirit of 
the. class work: 
(a) Cultural. To open to the student new and higher 
forma of pleasure. 
(b) Vocational. To fit the student for the highest 
success in his chosen calling. 
1. Inglis, A. Principles of Secondary Education, Ch. XII. 
2. National Educ. Assoc. Report (1917) of Com. on 
H.S . Course in Eng., pp. 5, 7. 
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(c) Social and ethical. To present to the student 
noble ideals, aid in the formation of his 
character, and make him more efficient and 
actively interested in his relatione with and 
service to others in the community and in the 
nation. 
Furthermore, the Committee believes that a "single 
statement of aims will prove serviceable as a guide to 
the English work of all schools. Stated broadly, it should 
be the purpose of every English teacher, first, to quicken 
the spirit and kindle the mind and imagination of his pupils 
and to develop habits of weighing and judging human conduct, 
with the hope of leading them to higher living; second, to 
supply the pupils with an effective tool for use in their 
future private and public life, i.e., the best command of 
language which under the circumstances can be given them." 
The particular results to be sought, according to this 
Committee, may be indicated as follows: 
In general, the 
immediate aim of secondary English is twofold: 
(a) To give the student command of the art of ex-
pression in speech and writing. 
(b) To teach him to read thoro.ughly and with appre-
ciation, to form in him a taste for good reading, 
and to teach him how to find books that are worth 
while. 
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The analysis of the aims of English teaching as put 
forth by this Committee are far from adequate. For in-
stance, tbe immediate aims are too narrow and leave out 
of consideration other values of more importance than 
thoe e mentioned. Thus in (a) emphasis is placed on the 
"art of expression" as the fundamental aim in teaching 
language. No mention is made of the relationship exist-
ing between language and thought. If we accept this theory 
of the origin of speech, that in some far off instant of 
primeval times, one of our ancestors made a certain defi-
nite and arbitrary sound and that this sound chancing to 
convey a certain concrete idea to a fellow being, this 
ancestor of ours repeated it and later invented other 
sounds, we cannot but appreciate that language is far 
more important as an instrument conditioning a pupil's 
thinking than as an instrument by which he may co~muni-
cate his thought. This analysis is expressed symboli-
cally by Sir William Hamilton. He compares thinking 
to the process of excavation, and. language to the masonry 
which secures form and makes the excavation practically 
enduring. (l) If this be true, that there exists this in-
terdependence, then on the English teacher rests the re-
sponsibility of emphasizing language . training for the 
purpose of developing the thinking powers of children, 
1 • T ho mas , C • S . The Teaching of English in the 
Secondary School. 
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Thus also in aim (b) as stated, factors other than 
those contributing to culture and literary appreciation 
are almost if not quite lacking in emphasis. The study 
of literature has more than this to give to the pupil. 
It has the power of bringing him into contact with the 
experiences, traditions, conventions and customs of so-
ciety; in a word, it is the spiritual inheritance of the 
race, and in a very important sense, a social science. 
The basic aims and values of the English course, then, 
it seems to me, will be the bringing of these two ele-
ments, expression and thought to a higher development 
and growth by the work in composition and the work in 
literature. The ultimate aim of the first is to give 
the student command of the art of both oral and written 
expression and in the process to clarify his own think-
ing and feeling; the ultimate aim of the second is an 
enlargement of knowledge, a deepened sympathy, and a 
stimulation of thought. All the time these two phases 
of the work should be made to supplement each other and 
to merge their separate functions into the general de-
sign of the mastery of English. 
Granted that the above aims are the ones to be 
scuglt let us consider what methods will secure the best 
results. 
English being a cultural not a formal subject --
or rather a subject social in content and social in 
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method of acquirement, the atmosphere of the English class-
room should be communication between teacher and pupil. 
It should be a place where self-expression is encouraged, 
where the pupil can share or inspire ideas, and where his 
spirit is quickened, his imagination kindled and the po-
tential significance of beauty and life opened up to him. 
Obviously, the first and most constant opportunities 
will be offered to the student by informal speech. Just 
as there were readers before books were made -- our an-
cestors deciphered letters cut in atone or traced on bits 
of skin -- eo did we have speakers before we had writers. 
Yet for a number of years it was assumed in the educational 
field that first attention should be given to writing. 
It was expected that whoever could write with reasonable 
accuracy and skill would be able also to apeak equally 
well. Although this is no longer held, yet there are some 
who are not convinced that as learning to write well means 
continual practice in writing, so also learning to talk 
well means contillual practice in talking. 
As a preliminary to the teaching of oral composition 
I would suggest that the pupils be advised to read aloud 
at home a few minutes each day. Or if the program allows 
time let the pupils read occasionally in class. Little 
te~chnical knowledge of reading need be taught -- constant 
insistence upon proper phrasir.gand pausing, and concentrat-
ing on the thought is sufficient. This may be secured 
by asking a few simple questions. And here we are teaching 
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both expression and literary appreciation. 
In the teaching of oral composition the greatest dif-
ficulty to overcome ie "stage~fri,ght ': " For this reason 
let the real work of oral composition start early in the 
course. The pupil will then accept this oral work im-
mediately as a part of the new order of things in the 
high school. If it is delayed until the second year he 
is apt to become self-conscious. 
In the beginning due partly to embarrassment and 
partly because of lack of training in clearness_ of think-
ing which oral work demands, the student is unable to 
hold in mind what he has to say and to present his material 
in an orderly coherent manner. Progress in this direc-
tion should b.e along what seems to be natural lines of 
development. Not only should the student be allowed but 
he should be encouraged, at first, to speak from notes; 
the more timid and nervous student, to read his paper. 
Memorizing, of course, is to be scorned at all times. 
Later on the student will tend to free himself instinct-
ively from notes. 
It is unnecessary to say, perhaps, that every theme 
should be wo·rth while for all the class. Whether the 
teacher assigns the subjects or the class -- which is 
the better way -- suggests them they should be real living 
subjects within the range of the students' interests. 
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I have made it a point in teaching oral composition 
to have each pupil prepare an outline for the talk in 
his chosen subject. He does not know whether he will be 
called on or not to give it. At the end of the hour all 
those not called on hand in their outlines for correction. 
The class, of course, should take part in the criti-
cism. The pupil, giving the talk, knowing that he is to 
be criticized by his own classmates,will be stimulated 
to do his best. It is important, however, to get the 
right kind of criticism. All criticism is not necessar-
ily destructive. Let the teacher and the class comrr~nt 
on the good points as well as the bad. Time should not 
be wasted on minor details. Have the pupils recognize 
vital points, such as confused thought and bad grammar. 
Common errors in diction will be easily corrected if 
class consciousness is aroused against such expressions 
as n I done", "She don't", etc. If necessary, the 
teacher can "over-exaggerate" some speech letting the 
pupils criticize her. If the pupils can criticize ef-
fectively, oral composition has gained great advantage 
over written themes. 
Oral composition as a stimulant to lazy or careless 
students and an excellent auxiliary to all phases of 
English work is invaluable. It has a strong, favorable 
reaction upon written expression, both by stimulating 
thought and ·by improving diction and construction. It 
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leads away from slovenly, languid, and stilted language. 
The fact that it demands independent thinking makes it 
superior to written work in some respects. Often written 
work is what the pupil has found in books. Oral work de-
mands thinking even if it is taken from books. A college 
professor bas said somewhere that if you give a boy a 
good training in oral composition you have given him a 
liberal education. When you reflect that the student 
may draw his subjects from the history class, the science 
laboratory, the workshop, or the athletic field, --and 
remember, he has a critical audience, -- you will get the 
force of the professor's statement. 
Every teacher should demand from the student (1) 
that he make himself intelligible to his audience, and 
(2) that he interest his audience. Questions, such 
as the following, might be well asked by the class, 
What new facts bave been given us? or What new way of 
looking at facts we already have? 
The speaker can make his talk more interesting if 
he illustrates and supplements his points by meah3 of 
blackboards, charts, pictures , or reflectoscopes. 
Possibly in written col'IJ)osition there have been 
greater strides t han in oral work. But what can be 
done to improve even this? 
First, make theme assignments as short as possible. 
There is such a thing as overtraining. However, occasional 
long compositions, 600 to 800 wordo, say, coming once or 
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twice a term, are necessary if pupils are to be taught to 
collect and organize material or how to maintain a logi-
cal or dramatic sequence. But a large amount of neces-
sary training can just as well be carried on through the 
writing of twenty minute or half hour themes, the moat of 
these to be done in the classroom. Let the teacher go 
around while the work is being done as the teacher of 
science does in the laboratory; on stated days, have 
the class time used as a study period while the teacher 
gives conferences. Let her see as many pupils as she 
can at off hours and before and after school. On other 
days the pupils can read their themes in class for criti-
cism and comment by pupils and teacher. Criticism by 
the class is often more helpful than criticism by the 
teacher. Let the teacher hold up the beat as a model 
and send the rest home to try to do as well. The teacher 
then can use the time so often spent in red-inking the 
themes for anything from vaudeville or moving pictures 
to a Browning club. Less red ink will be an infinite 
improvement to eyesight and temper. 
Other ways of getting good results and at the same 
time practising red-ink economy are these: 
(a) Use the waste-ba~ket. 
For a time the pupil should be encouraged to 
wri~e without criticism -- one third of 
the work to be corrected carefully. Usually 
the student entering high school is tongue-
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t i _ed. Hi a abil ity to put thought into 
written speech is inhibited. To overcome 
this inhibition and develop expression is the 
aim of the English. After fluency is accom-
plished then wil l come the polish. The lack 
of vocabulary, l ack of power in uniting 
thought, are the predominant . defects, rather 
than inaccuracy in spelling or grammar. But 
if the waste-basket be used let it stand in 
front of the desk not behind it. Let the 
pupils put the written work in themselves 
and have them understand that it will not be 
ta~en out. This advice applies, however, not 
to. all the written work done in class. Pupils 
are more sensible than some teac~ers seem to 
realize and they can be ma~e to feel that 
while it is good to have one's work carefully 
criticized, much can be gained by simply 
writing as well as one knows how. 
(b) Use loose-leaf notebooks and let the pupils 
keep in them all the exercises done at home. 
The idea of this is that they can examine 
composition number one before writing compo-
sition number two · and see what red-ink aug-
gestions have been made. Otherwise they 
will make the same mistakes over and over 
again, which must be corrected over and 
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over again. These notebooks are of use to 
the teacher for the reason she, too, can 
turn back and know when to encourage and 
when to rebuke. - Red ink, in this way, will 
be made to count. The objection may be 
raised that this method enables children to 
pass their compositions around. I do not 
think this object ion ground enough for doing · 
away with _notebooke. There will be more or 
lese dishonesty under any system. Further-
more, under some teachers dishonesty would 
never flourish,for the teachers who trust 
their pupils will usually be rewarded with 
honesty. Ordinarily, we get as much from 
pupils as we let them know we expect. 
(c) Choose sensible subjects within the fields of 
the pupils' interests. Ask them for subj:ects 
or let them choose one from among several topics. 
Note the subjects that appeal and keep them in 
mind for future classes. 
(d) Make tasks defin i te. Let the pupils understand 
what is wanted before they begin to write. 
(e) Anticipate errors. Go over common errors with 
the class -- and go over thern again. Let· 
repetition with attention be the slogan. 
(f) Teach theme organization through cooperation. 
That is , have the class as a whole plan out 
(g) 
(h) 
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compositions cooperatively, the teacher 
standing at the board and jotting down 
topics and sub-topics as they are suggested. 
This will let them see a plan grow before 
their eyes they doing the work. 
Do not accept careless work. 
Again,praise the good. 
success." 
"Nothing succeeds like 
(i) Do .. not nag. Overlook some blunders. After all, 
errors are but the marks of youth. Some 
pupils, moreover, will always produce 10 per-
cent compositions and if they are the best 
expression of these individuals mark them 
90 per cent. Composition should be the 
expression of self whatever that self may be, 
and we are not all Miltona. 
( j) Give personal conference or correct while pupil 
is writing. The best time to correct an 
error is while it is being made. 
Perhaps most of the requirements of the teacher's task 
in oral and written composition will be met if the five 
following suggestions are fully comprehended and carefully 
followed: 
(1) Develop a sense for form and organization. 
(2) Discover and arouse the individual's interest. 
(3) Stimulate keen observation and graphic phrasing. 
(4) Make use of the other studies in the o~riculum. 
-17-
(5) Criticize constructively and sympathetically. 
Of all the devices for vitalizing composition imita-
tion and dramatization are the most effective. Nor is 
this strange, for both have strong psychological bas e . 
Both are found in the child of all times and all races. 
The child instinctively acts out in his play the daily 
life he sees about him, 
"As if his whole vocation 
Were endl ess imitation." 
According to new educational theories instincts should 
be impre ssed into our service and utilized for our ends. 
Hence conscious deliberate imitation of masterpieces and 
dramatization here and there of bits of literature . have 
been encouraged. They are now regular features of our 
courses. As a vocabulary study they are very valuable. 
More than this, the sense of having achieved-- for imi-
tation and dramatization is an achievement -- is stimulat-
ing to the pupil's creative power. But be~t of all . is the 
fact that imitation and dramatization induce appreciation. 
One way of inducting imitation into the class room 
is for the teacher and pupils to work jointly. Later 
similar exercises may be assigned as individual tasks, 
the subjects suggested by the pupils or teacher and worked 
out at home. Parts of novels or poems may be dramatized 
in the same way. However, they need not always be written 
out. It will be found tbat allowing pupils to devise 
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setting, etc. ,will be a stimulus to his imagination. 
There is an interesting question very often brought 
up concerning the grading of written work. 
In estimating the merit of specimens of compositions, 
teachers probably show greater differences in judgment 
than they exhibit in grading students' efforts in any 
other subject. The chief difference, perhaps, is the 
vagueness with which standards have been defined. More 
than this standards of composition are controlled too 
much by personal opinion, which varies with the individual. 
This want suggested to Professor Thorndike and Mr. 
Hillegas the need of a device that would secure truer 
and lOOre uniform results, and the result of their joint 
efforts was the Hillegas Scale. 
An. experiment with the Hillegas Seale showed that 
the use of such an objective measure did unify the 
grades given by teachers. It was found, however, that 
the Hillegas Scale was nut sat is factory because of certain 
inherent faults. (l) These faults may be stated briefly 
as follows: ( 1) the seale aims to measure too varied a 
product; {2) the compositions in it are not typical of 
good school work. Hence, it was proposed to prepare 
another scale, or rather a series of scales, in such a 
way as to obviate these apparent defects. The Harvard 
Newton Scale was the result. This has proved itself 
1. Ballou, Frank W. Scales for the Measurement of 
Composition, Harvard-Newton Bulletin , Sept. ~~14. 
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suggestive, but neither has it proved itself adequate as an 
objective means of accurate measurement. Indeed, the con-
structors have not argued such a possibility. They rather 
hope that the device will secure a greater degree of uni-
formity in judging the value of English compositions. Pro-
fessor Neilson of Harvard has voiced a prevailing senti-
ment (in the English Leaflet, January 1913) when he says: 
"It is important to notice that the proper field for 
the application of such a scale, even when perfected, is 
in judging the proficiency of pupils with a view to pro-
motion or transference. There are other and far better 
testa possible for purely teaching purposes, and it would 
be unfortunate if so external a method of judging results 
were used in classroom work, in which the teacher needs to 
judge his pupil's attainment with reference to more specif-
ic defects than can be revealed by any such scale." 
Furthermore, there is beyond this question of scales 
and objective measurements, the notion of generating the 
impulse to write and to give the .e.tudent power to view 
his own work critically -- to develop in the student the 
power to see his own composition faults. When the teacher 
has established this attitude in the mind of each pupil 
she may rest assured that her own criticism has been both 
constructive and sympathetic, She has been more concerned 
with developing force than in discovering faults. 
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GRAM ?liR. 
Since we assume that the aims of English instruction 
are, when reduced to simplest terms, the acquirement of 
more skill in expression and in interpretation, is the 
study of formal grammar necessary? 
A generation ago the influence of technical grammar 
was allowed to dominate both the teaching of composition 
and the teaching of literature. But some one, skeptically 
inclined, began to notice that certain people with little 
knowledge of textbook grammar spoke and wrote with unusual 
correctness; and that others, w~ll-nigh perfect in their 
knowledge of grammar, spoke and wrote the English lan-
guage atrociously. This skeptic also discovered - - or 
at least thought he did -- that a knowledge of grammar 
did not necessarily insure power in the interpretation 
of l i terature. He was followed by the scientific inquirer, 
who made tests that seem to have proved that pupils ·~ith 
accurate knowledge of formal grammar are no more correct 
in English expression than are those with li t tle or no 
knowledge of formal grammar. And similar tests support 
the view that knowledge of grammar neither insures correct 
11 terary interpretation nor gives the pupil additional 
power in discriminations. (l) 
The tendency today is to advocate the teaching of a 
limited amount of formal grammar in some particular 
situation. When taught it should be taught as a means 
toward an end -- not as an end in itself and the prin-
1. T.H. Briggs. "Formal English Grammar as a Discip-
line." Teachers College Record, Sept. 1913. 
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as 
ciples governing it should be sei:lled. ow they are of use 
in securing correct literary expression and appreciation . 
The preceding discussion has dealt to some extent 
with the task of developing i n the student power to 
express thought and emotion in suitable language. The 
following discussion will take up briefly the task of 
the student in understanding the work that good writers 
have produced. This is the art of interpretation. And 
a s was said above, .each of these arts, expression and 
appreciation, needs to be supplemented by the other. 
While we undoubtedly derive ideas from other 
sources than books, and while ideas from such other 
sources as conversation, observation, and experience 
are in general more valuable, or at least more vital, 
than those from books, it is still true that, especially 
when we are young, we get the greater part of our fund 
of ideas, notions, _and opinions from reading. 
Getting at the thought in reading requires concen-
trated attention; such attention, in f act, as few people 
have ever learned to exercise. For reading of · this 
eo rt is not mer ely an affair of intelligence; it is 
quite as much an affair of will-power. This is hard 
work, Walt Whitman called reading "a man's job," --
·but it is work that of fer a a great recompense. Fortu-
nately, too, it is work that rapidly becomes easier 
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with experience . Now, a large part of the freshman's 
dif:ficul ty is his inability to get the thought of the 
printed page. Quite often the pupil is too lazy or in-
different, or he has a strong aversion to dictionaries 
and reference books . The problem, then, i s to get the 
student to concentrate. He must understand that there 
is to be no skipping over difficulties. But how can 
the student be brought to t h is attitude of mind? 
Firat, he must be taught the nece ssity of master-
ing the vocabulary of the reading selection. He must 
learn to use the valuable help that comes from the dic-
tionary, the encyclopedia, the atlas, and all the ordi-
nary reference aids. But the study of liter ature means 
more than t his. Literature is not a vague something. 
It is something powerfully alive as human action. The 
student should be taught to enter sympathetically 
into situations,, - - which wi ll depend on experience 
either real or imagined; he should be arcu3ed to respond 
to aesthetic effects; and, mo9t of all, the desire fer 
noble living shoul d be awakened in him. "Men's work 
in making books is all in vain," says William Dean Howells, 
"if books in turn do not make men." Every teacher knows 
that this is a dif ficult task . The teacher herself needs 
literary appreciation, a sense of h i s t orical accuracy, 
biographical insight, inspirational power, big heart and 
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big mind, and an idealism that is never discouraged • 
The first task for 'the teacher is to make her pupils 
see that good literature is continuous. In order to ac-
compliah this let her be!sin the course with current lit-
erature. The newspaper makes a good start. Let the 
students compare the style of several newspapers, i.e., 
the editorials, special features, etc. The teacher will 
probably discover that o:ff-hand. newspapers are the last 
things her class would include under the term literature. 
Tell them the comic sect :i.on is not the invention of the 
twentieth century, that ·~he Greeks used pictured writings; 
tell them that Defoe, . whom they know through Robinson 
Crusoe, was the founder c;f the newspaper, that Dickens 
was a reporter. The magazine might well follow the news-
paper. Suggest so me short star ies in the Saturday Even-
ing_Post. Say that notru)le writers of preceding times 
·have contributed to maga:zines. The· study of the novel, 
also, cannot be begun in a better way than with a recent 
novel . Later on this no·trel can be compared with, say, 
one of Dickens' . Do t.be same with the courge in poetry, 
the drama, the essay. Pupils will attack their work 
with vim if they are made to feel that they are not 
being "forced" to read "old-fashioned" books, but are 
-dealing with real contemporary literature. For all classics 
are contemporary literature, since they are classica .only 
because they are of interest today. All through the 
course let the recent be on familiar terms with the 
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regular reading so that the pupil can take up one as readily 
as he does the other~ 
POETRY . 
As an average,American high school students have neither 
love for nor appreciation of poetry. However, it seems to 
me, this may be developed with the majority by proceeding 
in class work psychologically instead of logically, i.e., 
from the known or present to the unknown and past; from 
the commonplace to the .elusive. That means to begin with 
Vachel Lindsay, Edward Arlington Robinson, Alan Seeger, 
Service or Kipling or any other modern. Let the student 
find out what he likes and let .his taste broaden out 
from that, guided consciously or ~~consciously as seems 
best, by the tactful teacher. The "Little Book of Modern 
Verse," or Braithwaite's "Anthologies" are a good beginning. 
Select or suggest such poems as "In Flanders Field," "Trees," 
"Archibald," -- even "Carry On" and "Young Fellow My Lad"; 
later on "Tomnw" and Gunga Din," Chesterton's "Don Juan of 
Austria," etc. Then, since the method of attack is from 
the present backwards, in the end the students will approach 
willingly a real appreciation of such poets as Browning, 
Keats, Burns, Wordsworth or Milton. If poetry be really 
what Shelley thought it, ~the record of the best and 
happiest moments of the happiest and best minds," then 
this is the best of all reasons for teaching an appre-
ciation of it. 
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Several suggest ions, concerning the teaching of poetry 
in high school, enumerated by Mr. Thomas(l) will b~ found 
helpful. Briefly they are: 
(1) First ascertain the present poetical taste of 
the class and start the work from the pupils 1 
plane. (It will be noted that this view 
coincides with t h e one I have suggested above.) 
' (2) Assume that the poetical appeal is universal. 
Some may feel,or affect to feel,an aversion 
for poetry. 
(3) Dwell long enough on rhythm to convince the 
class of its basic design and worth in poetry; 
also, on the relationship of rhyme to poetry. 
· Both rhythm and rhyme will have a natural 
appeal. Is not this the psychology of 
putting street car advertising, etc., into 
I 
verse form? 
(4) Teach older pupils the value of tone color, --
the correspondence of sound to sense, - - felt, 
for instance, in Tennyson' a "Morte d 1 Arthur":--
"I heard the water lapping on the crag 
And the long ripple washing in the reeds." 
(5) Teach only the more important metr'ical and stanzaic 
forms. 
(6) Call attention to the wonderful power of concen-
trated but restrained passion. In Michael 
-- -r:- e·.s. Thomas. The Teaching of English in the Secondary 
School. Houghton Mifflin Co. ,1917,Boston. Ch. VIII. 
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Wordsworth suggests in one line the mood which 
I 
the old shepherd, sorrowing for an absent son, 
felt as he goes out to try to finish the build-
ing of the sheepfold wall which father and eon 
had begun together. The shepherd 
"Never lifted up a atone." 
(7) Pause upon phrases of unusual beauty. 
(8) Emphasize the poet's po.wer to make us imagine wide 
extents of apace . Coleridge writes of the 
Ancient Mariner as being 
"Alone on a wide, wide sea 
So lonely 'twas that God himself 
Scarce seemed there to be." 
(9) Bring out the central thought or emotion. 
(10) Tell under what circumstances certain poems were 
written. 
Last of all, I thfnk a fairly good way of developing 
appreciation is to intr,oduce a problem. Let the class 
attempt to write poetry. 
I 
PROSE FICTION. 
In taking up the study of prose fiction, the choice 
of books should be determined, not on the basis of a 
complete survey of the f ield of literature, but by the 
tastes and abilities of the students at a given stage of 
their progress. They should not be required to amble 
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along on Chaucer's palfrey when they are at home in the 
camps of outlaws and the cabins of buccaneers. Let epoch 
and classifications be 1dis.carded and let that be sought 
only which will appeal to the interests of the class. 
Education is, properly, the process of developing the 
to 
individual from what he i!}what he ought to be rather 
than the leading him from where he isn't to where he 
doesn't want to go. On this principle the choice .of 
literature will be much broader than might be supposed, 
but the method will be so changed that much that has 
seemed impossible will be found most interesting. For 
example, let the teacher has t en over the first t h irty 
to sixty pages of "Ivanhoe", get the class fairly ab-
sorbed in the story, and then get out of the way herself. 
Let her not assign "the. next chapter," nor use the "what 
next" method. I Let her give Scott a chance, and inci-
dentally her pupils will read about five times as much 
and like it more than five times as well.. When the class 
has accomplished the first read ing, let it begin the 
more detailed study. This detailed study embraces one 
chief demand -- the framing of questions designed to bring 
out the significant details of setting, plot, and charac-
ter. Special importance, moreover, is attached to these 
questions because the pupils are told that they are to 
prepare this lesson for the purpose . of teaching it. Each 
pupil must be ready to come before the class each day and 
conduct the recitation. The teacher, during the class 
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period, may remain who}lY in the background or emerge only 
I 
when a serious mistake , is made, or when further comment is 
desirable, or when fruitless discussion should end. This 
is the pupil-teacher method so much advanced by education 
today. 
It will be noted that while the chief responsibili-
ty may temporarily rest upon the pupil in charge, empha-
1 
sis must fall upon the : willingness of each individual 
I 
I 
member to contribute to the recitation. Errors must be 
corrected, omissions supplied, and partial comments made 
I 
complete. ' I 
• I 
Moreover, the teacher gtill retains the obligation 
I 
of disclosing things that untrained readers might not 
I 
see. Significant details in plot structure, effects of 
character upon plot, character contrasts - - these, and 
I 
a score of other items ,-- will be her duty to reveal. 
While the study of "Ivanhoe" is going on in class, 
the pupils should be encouraged to do outside reading. 
A list of books suitable to the age and interests of 
the students may be posted and the cooperation of the 
city library sought. 
In a Junior High $chool where I taught , the city 
library cooperated to the extent of loaning a certain 
number of books to each class room. These books might 
be taken home by the pupils or read at any off time 
during the day while at school. This plan worked admir-
ably and was a great incentive to outside reading. 
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DRAMA. 
The approach to the study of the drama should also 
be along the linea of the pupils' interest. Whatever 
the method of study let the pupils have the story first. 
I 
In fact, if it is a short play encourage them to read it · 
at one sitting. Never 1 break it up into bits. The story 
will appeal first, and then later how it is told. A 
play of Shakespeare's, 1 for instance, studied with con-
stant reference to voluminous notes, with careful analysis 
of the structure of the plot, with close study of the 
obsolete words and of all allusions to matters of contem-
porary customs, will be so embalmed that the students 
will never wish to loo~ at it again . On the other hand, 
the same play , handled by a teacher who emphasizes the 
dramatic interest, will be read voluntarily by the pupils. 
Quotations will come to them as called forth by occasion 
or situation in their own l i ves, and an interegt aroused 
to read and attend othdr plays. 
Another suggestion for t he course in drama is to de-
crease the number of plays by the same author. Shakes-
peare should not dominate the course. Assign some 
of his plays to be read at home by the pupils and take 
up a !I()dern play during the clas.s time. 
ESSAY. 
Concerning the essay the same holds as for other 
types of literature -- provide an interesting approach. 
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I 
I 
No doubt the essay was to the teacher herself the last of 
I 
the literary forms to win her own interest and apprecia-
tion. While style and structure and the writer's per-
sonality may all be important in the study of the essay, 
the really important considerations are the thought 
stimulus and the emotional stimulus which the writer pro-
vokes. Let the teacher keep this in mind. Let her, too, 
while the older essays are being read,draw the attention 
I 
of the students to the essay-making of today. 
When all is said and done regarding both the work in 
expression and the work in interpretation, it is really 
I . 
the measure of the student's desire to go on expressing 
I 
himself in his best manner and to continue the reading 
of good literature that is t h e true measure of results 
in English teaching. 
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